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Introduction

DR. ALMA D. RODRÍGUEZ
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WELCOME: FACULTY 
STAKEHOLDERS, GUESTS



Agenda

CEP Data Landscape 

A. Official Reports 
B. 2018-2019 Figures

a. Teacher Prep - Enrollment, 
Admitted, Clinical Teachers, Certified.

b. Graduate Programs –
Enrollment, Finishers of Certification 
Programs
C. Questions/Suggestions
D. Graduate Programs Head to 
Breakout Rooms

Teacher Preparation Data Model: 
Dashboard Training 

(UPD Consulting)

A. Overview 
B. Hands-on Activity: Use Case

a. Admissions Data
b. Reflection and Sharing

Working Lunch With
Eugenio Longoria Saenz 

(RGV Focus)



Agenda (Cont.)
Deans for Impact Common Indicator System Results for 2018-2019
1. Overview
2. TBMS – Self Efficacy - James Telese
3. Culturally Responsive Teaching – Sandra Musanti, and Zulmaris Diaz

Hands-on Activity: Data Dive into CIS
a. Drill Down to Program Level/Discuss Std. Dev
b. TBMS (Teaching Beliefs and Mindsets (Program Groups) 

1. Grows, Glows, and Grapples for each program, and Develop inquiry 
question. 

2. Reflection and Data Review: Reporting out by Program

Closure and Processing/Evaluation of Data Summit – Bobbette Morgan



Data Discussion Norms
• Everyone is encouraged to participate. It is always okay to pass. If you have already voiced your ideas, let 

others share. Strive for equity of voice.

• Listen to and respect other points of view. Refrain from side conversations and give the person speaking your 
full attention. Ask questions to seek clarification. 

• Use protocols when provided. This can be uncomfortable sometimes, but they help us stay on track with 
complex work.

• Share openly with the expectation of confidentiality. We will learn more collectively if we are willing to 
share both the good and the bad.

• Contribute to a learning environment where it is “safe to not know.”  We’re all bringing expertise we can 
contribute, and all have something we can learn. 

• Be fully present, and practice here, not later. Having this time to learn together is precious. Take full 
advantage of it.

• Listen without judgment; acknowledge your own biases; be willing to question your own assumptions.



CEP DATA LANDSCAPE



Title II



Annual 
Reporting 
Measures



Accountability System for Educator Preparation – Annual Report  



Accountability System for Educator Preparation – Annual Report (Cont.)



Accountability System for Educator Preparation – Annual Report (Cont.) 



Accountability System for Educator Preparation – Annual Report (Cont.)



Numbers 2015-2019



Enrollment
Level

Fall 
2015

Spring 
2016

Fall 
2016

Spring 
2017

Fall 
2017

Spring 
2018

Fall 
2018

Spring 
2019

COE UG Enrolled 2725 2495 2477 2505 2748 2640 2868 2839

UG Admitted 
(Upper Level) 1031 1031 1130 1170 1297 1267 1379 1352
Masters 975 876 702 762 748 787 762 841
Doctoral 154 140 135 152 168 157 187 213
Grand Total 3854 3511 3314 3419 3664 3584 3817 3893



Admitted EPP 
(Initial)

Semester Admitted Pending Denied Withdrew Grand Total
Fall 2015 164 29 193
Spring 2016 199 33 232
Summer 2016 84 2 86
Fall 2016 238 35 273
Spring 2017 282 25 307
Summer 2017 77 9 86
Fall 2017 257 28 285
Spring 2018 243 42 285
Summer 2018 64 15 79
Fall 2018 345 38 383
Spring 2019 270 53 2 325
Summer 2019 65 8 73
Fall 2019* 251 103 37 391
Grand Total 2539 354 2 2607



Clinical 
Teachers

Semester
Clinical 
Teachers

Fall 2015 166
Spring 2016 243
Fall 2016 149
Spring 2017 215
Fall 2017 212
Spring 2018 196
Fall 2018 146
Spring 2019 248
Fall 2019* 150
Grand Total 1725

* Preliminary Figures as of 8-22-2019



Initial 
Finishers

Certifications Area FY 15-16 FY 16-17 FY 17-18 FY 18-19* Grand Total

Art (EC-12) 14 11 15 13 40

Bilingual Education Supplemental-Spanish (NA) 72 47 130 110 249

Bilingual Generalist-Spanish (EC-6) 18 18

Chemistry (7-12) 3 4 2 7

Core Subjects (EC-6) 42 75 51 53 168

Dance (6-12) 1 1

Dance (8-12) 3 1 3 4

English as a Second Language Generalist (EC-6) 2 1 3

English as a Second Language Supplemental (NA) 2 2 8 5 12

English Language Arts and Reading (4-8) 7 4 2 7 13

English Language Arts and Reading (7-12) 16 17 22 11 55

Generalist (EC-6) 43 22 65

Health (EC-12) 1 3 1

History (7-12) 4 2 8 10 14

Journalism (7-12) 1 1

Languages Other Than English - Spanish (EC-12) 14 7 6 5 27

Life Science (7-12) 12 15 12 25 39

Mathematics (4-8) 20 11 17 11 48

Mathematics (7-12) 13 24 27 29 64

Music (EC-12) 35 44 35 41 114

Physical Education (EC-12) 40 38 29 21 107

Physical Science (6-12) 1 1

Physics/Mathematics (7-12) 1 1

Science (4-8) 4 2 1 2 7

Science (7-12) 4 4 1 3 9

Social Studies (7-12) 13 19 14 10 46

Special Education (EC-12) 39 26 26 30 91

Theatre (EC-12) 1 1

Grand Total 419 374 413 394 1206
* Preliminary Figures as of 8-22-2019



Graduate Finishers
Program/Semester Fall 2015

Spring 
2016 Summer II 2016 Fall 2016

Spring 
2017 Summer II 2017 Fall 2017

Spring 
2018 Summer II 2018 Fall 2018

Spring 
2019

Grand 
Total

EDD 4 3 3 6 3 6 1 6 7 39

Curriculum & Instruction 2 1 1 4 4 7 19

Educational Leadership 2 2 2 6 3 2 1 2 20
MA 7 1 11 10 10 39

School Psychology 7 1 11 10 10 39
MED 126 174 80 94 123 43 106 105 72 82 83 1088

Bilingual Education 20 13 5 4 1 1 10 2 1 57

Counseling and Guidance 16 38 16 21 27 11 22 9 20 18 1 199

Curriculum & Instruction 10 5 4 6 7 9 8 9 11 11 21 101
Early Childhood 6 9 3 5 8 2 5 3 2 43

Educational Administration 15 34 17 6 1 1 74

Educational Diagnostician 8 5 13

Educational Leadership 5 4 3 9 8 3 22 36 8 28 27 153

Educational Technology 17 11 1 12 8 2 4 10 4 5 74

Elementary Education 1 1

Reading and Literacy 2 7 1 4 2 2 1 3 22

Secondary Education 4 2 4 2 1 1 14
Special Education 23 51 29 26 60 17 31 35 21 15 29 337

Grand Total 130 184 80 98 140 43 109 122 73 88 100 1166



CEP Teacher Preparation 
Dashboards Preview
AUGUST 22, 2019

CEP TEACHER PREPARATION DASHBOARD PREVIEW



CEP TEACHER PREPARATION DASHBOARD PREVIEW

What are the CEP Teacher Preparation Dashboards?

With support from the Michael &  Susan Dell Foundation, UTRGV is implementing a data standard and 
dashboards to enable stakeholders to address key questions and drive action for improvement

Who is 
enrolled?

How are 
students 

performing?

Where are 
our 

graduates 
teaching?

What do 
schools say 
about our 
students?

Are we effectively 
preparing Teacher 

Candidates to be quality 
teachers?

Are our Teacher 
Candidates and 

Graduates having a 
positive impact on 

schools?



CEP TEACHER PREPARATION DASHBOARD PREVIEW

Why This Matters
“This is a game changer for our program! We can use strong data and move away from anecdotal 
information. We can assess the quality of our graduates and the rigor of our work. There will be no 
more excuses; we’ll have the data necessary to accurately inform program improvement and ensure 
program quality to show reality and focus on program improvement.”

– Patricia Alvarez McHatton, PhD
UTRGV Executive Vice President for Academic Affairs, Student Success, and P-16 Integration



CEP TEACHER PREPARATION DASHBOARD PREVIEW

Mission
Mission (partial)

• engage in continuous improvement through curricular and technological innovation in order to 
remain responsive to the changing educational and global reality;

• lead through evidence-based decision making and data literacy in order to share our story with 
the academic and broader research communities, as well as our public school partners, families, and 
policy makers.

Developing a Culture of Inquiry is one of our 3 priorities



CEP TEACHER PREPARATION DASHBOARD PREVIEW

Vision
Create dashboards and reporting 
structures that allow faculty and 
staff to access and review data 
when making decisions

Align high-impact data across 
UTRGV’s Systems

Example Dashboard View



CEP TEACHER PREPARATION DASHBOARD PREVIEW

Goals
Integrate data from multiple systems and 
partners to obtain a complete picture of 
candidates’ progress:
• Enrollment

• Candidate Performance

• Program Information
• Post-Completion

• University School Partnership

• Teacher Candidate

Use of Data for Continuous 
Improvement

Example Dashboard View



CEP TEACHER PREPARATION DASHBOARD PREVIEW

Technical Details
UTRGV (with the support of UPD Consulting) is working through a multi-phased strategy that includes:

• Establishing data sharing 
processes

• Implementing an Ed-Fi 
Teacher Preparation Data 
Model Operational Data 
Store (TPDM ODS)

• Creating and customizing 
data dashboards



CEP TEACHER PREPARATION DASHBOARD PREVIEW

District Partnerships
UTRGV established partnerships and data sharing agreements with 5 districts

Enables UTRGV to examine key questions about:

◦Where program completers are employed
◦How they are performing in the classroom

Additionally, with TEA data, UTRGV is also able to understand perceptions of how well prepared their 
program completers are based on surveys from program completers and principals, as well as 
certification exams. 



CEP TEACHER PREPARATION DASHBOARD PREVIEW

Dashboard Users
Primary: Teacher Preparation Faculty, CEP Leadership
Secondary: 
◦Faculty from other Colleges will work with CEP faculty to review 
data
◦District – faculty partners will review data in partner meetings



CEP TEACHER PREPARATION DASHBOARD PREVIEW

Break



CEP TEACHER PREPARATION DASHBOARD PREVIEW

What’s Next

Demonstration of Dashboards 25 min

Hands-On Activity with Dashboards 20 min

Next Steps: Adoption 10 min

Discussion & Reflection 10 min

Questions and Next Steps 10 min



Things to Keep in Mind

CEP TEACHER PREPARATION DASHBOARD PREVIEW

The CEP Teacher Preparation Dashboards were built to help users view a 
broader range of data in more actionable ways than was previously possible.

There is no “magic” to the data. The Dashboards reflect data exactly as it 
is loaded into the data sources.

There are many ways to use the Dashboards. Find the ones that are most 
helpful to you.



CEP TEACHER PREPARATION DASHBOARD PREVIEW

Connecting the Pieces

Leveraging a national standard and 
best practices across Teacher 
Preparation Programs

Integrated data 
repository

Source systems: TK20, Banner, 
Blackboard, Qualtrics, Tripod, TEA, 
district data

CEP Dashboard



CEP TEACHER PREPARATION DASHBOARD PREVIEW

Dashboard Structure
Enrollment

Teacher 
Candidate 

Progression

Enrollment 
Summary

Candidate Performance

Program 
Gateways

Performance 
Assessment

Refinement and 
Reinforcement

K12 Student 
Perception

Coursework

Dispositions

Mentor 
Evaluation

Fieldwork 
Placements

Key 
Assessments

Program 
Information

Program 
Satisfaction 

During Program

Program 
Satisfaction Post 

Program

Post Completion

Program 
Completers

Certification

K-12 Student 
Performance

Employment

University 
School 

Partnership

Completer 
Employment

District Profile

K-12 Student 
Info

Mentor Teacher

Partnership 
Surveys

K-12 Student 
Performance

Teacher 
Candidate

Candidate 
Profile

Performance 
Assessments

K-12 Student 
Perception

District Profile

School Profile

Employment



CEP TEACHER PREPARATION DASHBOARD PREVIEW

Dashboard Experts
Jose Hinojosa, Associate Chief Information Officer for Enterprise Systems

Luis Machuca, Systems Analyst III

Luis Azpeitia,  College of Education Assessment Coordinator

Erica Villarreal, Program Manager, Office of Educator Preparation and Accountability

Dr. James Jupp, Chair of Teaching and Learning

Dr. John Lowdermilk, Chair of Human Development and School Services

Dr. Janine Schall, Chair of Bilingual and Literacy Studies

Dr. Bobbette Morgan, Interim Associate Dean for Assessment and Accreditation

Dr. Criselda Garcia, Associate Dean for Initial Preparation Programs and Academic Affairs



CEP TEACHER PREPARATION DASHBOARD PREVIEW

The CEP Teacher Preparation Dashboard

Navigation of Dashboards
&

Guided Exercises



CEP TEACHER PREPARATION DASHBOARD PREVIEW

Accessing the Dashboards
UTRGV’s dashboards will be accessible through 
the UTRGV portal
Dashboards for today are demo dashboards, with 
sample data



CEP TEACHER PREPARATION DASHBOARD PREVIEW

Next Steps: Create a Plan

Data has the highest impact when used regularly
In which of your regular routines will you integrate the 
dashboards?
◦Meetings, coaching discussions, syllabus planning, 
observations



CEP TEACHER PREPARATION DASHBOARD PREVIEW

Next Steps

We need a Pilot Group to give further insights as the 
dashboards are customized for UTRGV
◦Program Coordinators and Faculty
◦ Interested? Email alma.rodriguez@utrgv.edu and 
bobbette.morgan@utrgv.edu

CEP access to dashboards: Oct 2019

mailto:alma.rodriguez@utrgv.edu
mailto:bobbette.morgan@utrgv.edu


CEP TEACHER PREPARATION DASHBOARD PREVIEW

Questions?



CEP TEACHER PREPARATION DASHBOARD PREVIEW

Thank you!



Working Lunch



UTRGV College of 
Education and P-16 
Integration 

2019 Data Summit 

August 22, 2019 



RGV FOCUS



Mission
Our mission is to transform college readiness, access and 
success in the four counties of the Rio Grande Valley: 
Cameron, Hidalgo, Starr and Willacy.

Vision
Our vision is for all RGV learners to achieve a degree or 
credential that leads to a meaningful career.

4 Counties, 1 Community 

43



Collective Impact 

44



2018-2019 LEADERSHIP TEAM
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• Demonstrates development of 
equity informed skills, 
knowledge, and dispositions to 
become a highly skilled and 
accomplished teacher

• Improve educator preparation 
through coordinated efforts 
between COE & P-16, School 
Districts, and Talent 

Teaching Excellence

• Develop career pathway 
models into teaching as early as 
high school 

• Establish student-teacher clinical 
placement process informed by 
need and equity    

• Regional youth apprenticeship 
like models 

• Employer led educational 
partnership models in IT, 
Healthcare and Education

Workforce

• Higher Education Graduates 
Employed or Enrolled 

• Healthcare, IT, Teacher 
Education Partnerships 

• Demonstrates financial literacy

• Decrease remediation/ 
developmental education

• Re-engage individuals with 
significant college credits to 
complete a degree or credential

• Increase immediate enrollment to 
postsecondary

• Increase accessibility of college 
knowledge resources for parents 
& families

Secondary through 
Postsecondary

• Higher Education Immediate 
Enrollment

• Public Higher Education 
Graduation Rate 

• AP/DC Completion
• College Readiness
• FAFSA/TASFA Completion

• Engages in community or 
campus organization

• Successful completion 
of 4 years of an intentional and 
rigorous math pathway

Middle School 

• 8th Grade Math
• 5th Grade Math 

• Forms meaningful relationships

• Improve quality of education 
through grade level literacy in 
reading and math,  Pre-K to 3rd

grade.

Early Childhood through 
Elementary School

St
ra

te
gi

c 
Pr

io
rit

ie
s

• 3rd Grade Reading
• Pre-K Enrollment
• Kindergarten Readiness
• Early grade attendance
• Kindergarten math

• Knows how to 
collaborate and self 
regulate/control

A
lig

ne
d 

In
di

ca
to

r
St

ud
en

t &
 F

am
ily

 
Su

pp
or

t

2019 - 2023 Strategic Priorities
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RGV FOCUS Scorecard 

47



We all have that 
Friend…

There is no end to education. It is not that you read a book, pass 
an examination, and finish with education. The whole of life, from 
the moment you are born to the moment you die, is a process of 
learning. 

Jiddu Krishnamurti

Tell us about that friend, that in hindsight, you are always thankful 
for…



SARA + ACTION 
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RGV FOCUS 
Dashboard 



RGV Focus Dashboard

51

https://public.tableau.com/profile/rgvfocus#!/vizhome/RGVFocusDashboard/Story1

https://public.tableau.com/profile/rgvfocus#!/vizhome/RGVFocusDashboard/Story1


Data Scavenger Hunt
PICK ANY DISTRICT IN THE RGV AS YOUR OWN – THEN, please work through the tableau tool to discover the answers.  I will 
circle around to answer any questions

1. What was your district’s 8th grade math achievement rate in 2016, 2017 and 2018? _______  _______  _______

a. How much has the district increased or decreased since 2012? __________________

b. How does your selected district compare to the state and RGV avg, are they above or below? ____________

2. What was your school's 8th grade math achievement rate in 2016, 2017 and 2018? _______  ________  _______

a. How much has your school increased or decreased since 2012? ______________

b. Between what two years did the largest increase or decrease happen? ______________

c. How does your school compare other schools in your district? ____________________________________________________

d. Is your school average above or below the District, RGV, and State averages?  _________________________________________

3. Choose two comparison Schools in your District, how does your school compare to them in 8th grade math 

achievement? Above or Below?

1) _____________________           2) ____________________________

4. How many students are meeting the “College Ready” Standard in your district? ______________________

5. How did your school compare to the  District, State and Region for ELL student achievement in 2016? 

_____% for your school, ____% for your District, _____% for the RGV, and ____% for the State

6. How did your school compare to the District Avg for Female student Math achievement in 2017 and 2018? 

2017: ____% for your school and ____% for your district  2018: ____% for your school and ____% for your district

7. At which campus in your Feeder Schools are 3rd graders achieving at higher rates?  _____________________

8. What was your School’s number of male test takers in 2018? _______?  What number met performance? _______

9. How does your district’s teacher turnover rate compare to the state? Is it above or below? __________________ 52



Building Data Literacy

•Inform 
Decisions

•Build Inquiry 
•Design 
Strategies 

53



Inform Decisions

1. What are some “bright spots” within your 
area of inquiry/school/district? Try out every 
variation of indicator and demographic.

2. Given your knowledge of the selected 
School, district, or indicator, what are some 
of the possible solutions or strategies? If you 
don’t know that answer, who could you talk 
to?

3. Find a partner that has an assumption about 
best practices and inquire about what data 
is informing it.

4. We encourage you to have discussions with 
other people in this room to discover what 
they are doing to improve student 
outcomes. 54



Build Inquiry 

1. What questions did these data raise for 

you?

2. What old assumptions are being clarified 

by what you see? 

3. What new assumptions are you making 

about what you see?

4. What additional things did you explore? 

Why? What questions were informing that 

inquiry?

5. Given your role in this ecosystem, how do 

these data affect your current scope, 

response, or strategy for the cradle to 

career pathway in our region?  55



Design Strategy  
1. What action does this make you want to take?

a. An approach to entire grade level or demographic
b. A conversation with a particular partner/principal/etc. 
c. Something else…?

2. Why do you want to do it?
a. What is your hopeful outcome/goal by doing this?
b. What is your timeframe?

3. What feedback about this action do you want to 
get/would be helpful?

a. Write down questions that will help your thought 
partners give you specific feedback

b. Write down details that help your thought partners 
best understand the context (data, context, scope)

56



Dashboard Feedback

1. How can this tool be utilized to best lift your organization’s data strengths?

2. How can this tool be refined/improved to best meet the needs of your 
organization/stakeholders you support?

3. What other tools might increase your ability to make more data informed 
decisions?

57



Data Literacy Reflection

1. How would you rate your or your organization’s data literacy (the ease of 
understanding data and consistency of using data to inform decisions, 
build inquiry, and design strategies) on a scale of 1-10? Why is that?

2. What are some ways your organization uses data well?

3. What are your organization’s biggest barriers in better understanding and 
using data?

58



Value System

Collaborate

Learn Discover

Teach

Becoming — is an act of discovery, disruption, determination
- Eugenio Longoria Sáenz

59



THANK YOU! 

Eugenio Longoria Sáenz: esaenz@cftexas.org

https://www.edtx.org/rgv-focus/home

CONTIGO, we can change lives.  Join us.  

mailto:esaenz@cftexas.org
https://www.edtx.org/rgv-focus/home


Common Indicator System
2018-2019 RESULTS



Common Indicator System
“The Common Indicators System Network represents a 
collaborative and inclusive approach to preparing the 
next generation of teachers – one that is informed by 
evidence and committed to the idea that elevating the 
teaching profession requires those who prepare aspiring 
teachers to inquire, learn, and continuously improve.”

-Deans for Impact

Deans for Impact works to ensure that every beginning teacher is good on 
day one, and on the path to become great over time.

We do this by connecting with leaders of educator preparation programs; 
helping them transform their programs; sustaining these transformations over 
time; and influencing policy that affects their work.





Dean’s for Impact Network



Teaching Beliefs and Mindsets Survey
The Teaching Beliefs and Mindsets Survey
The Teaching Beliefs and Mindset Survey combines the short forms of the Teachers’ Sense of Efficacy 
Scale and Grit Scale, as well as items from the Culturally Responsive Teaching Self-Efficacy Scale. 

The Teachers’ Sense of Efficacy Scale assesses the extent to which teachers believe they can influence 
student engagement, instructional practice, and classroom management. Respondents rate 
themselves from 1 (nothing) to 9 (a great deal) on 12 statements, like “How much can you use a 
variety of assessment strategies?” (Tschannen-Moran & Woolfolk Hoy, 2001). 

The Short Grit Scale assesses an individual’s tendency to persist towards long-term goals. Using a 1-5 
scale, respondents rate whether a series of eight statements -- like “Setbacks don’t discourage me”--
are typical of them (Duckworth & Quinn, 2009).
The Culturally Responsive Teaching Self-Efficacy Scale assesses how confident teacher-candidates are 
in their abilities to enact culturally responsive teaching practices. Candidates record a number from 0 
(no confidence at all) to 100 (completely confident) 



Beginning Teacher Survey
The Beginning Teacher Survey

The Beginning Teacher Survey is based on the New Teacher Preparation Survey (NTPS) 
developed by researchers at the University of North Carolina’s Education Policy Initiative at 
Carolina for use with graduates of the system’s teacher-education programs. The NTPS captures 
graduates’ perceptions of their preparation experience in five areas: academic background and 
teaching preparation, teacher preparation quality, teacher preparation program components, 
current teaching practices, and job satisfaction. The resulting Beginning Teacher Survey 
captures graduates’ perceptions of their preparation experience across the five core areas using 
26-36 items depending on the graduates’ preparation pathway. CIS Network members 
administer the survey to program graduates in early spring during their first year of full-time 
classroom teaching. 



Employer Survey
The Employer Survey

The Employer Survey is a slightly modified version of the 2017 Massachusetts Hiring Principal 
Survey. The survey was developed by the state of Massachusetts, where it is administered 
annually to all principals who hired a teacher candidate. For the CIS Network, stakeholders made 
slight changes to language and survey administration logic, and removed the Massachusetts-
specific questions. The resulting survey has seven items on which employers are asked to reflect 
on the quality of the program graduate, such as “Relative to all other teachers (both novice and 
experienced) you’ve worked with, please indicate the extent to which this teacher’s 
performance is significantly above or below average.” In the CIS Network, the survey is 
administered, at a minimum, to employers of recent program graduates who themselves 
received the Beginning Teacher Survey.



Why do we analyze data?
• To describe something – composition of candidate pool, longitudinal enrollment trends, clinical 

experience placement schools

• To assess the efficacy of something – a new coaching model, changes to course sequencing, 
cooperating teacher training

• To inform improvement and identify areas of strength and opportunities for growth – in 
recruitment and retention, coursework, clinical supervision, partnerships



Deans for Impact: 
Teaching Beliefs, and 
Mind Set Survey
SOURCE:  DEANS FOR IMPACT COMMON INDICATORS SYSTEM TEACHING BELIEFS 
AND MINDSETS SURVEY INQUIRY AND INTERPRETATION GUIDE



Survey Development
Conducted a content analysis of 19 dispositional measures used by member -led programs, 

Reviewed the literature review, 

Held discussions with researchers, practitioners, and other stakeholders. We Content was 
analyzed using multiple factors, informed by the priorities and design parameters set by 
programs in the Network. 

Based on these priorities and design parameters, three assessments of candidate beliefs and 
mindsets were identified for further consideration. 



Network’s Priorities

Implement across diverse contexts

Demonstrated Reliability and Validity

Captures candidates beliefs and mind sets 
(dispositions)

Assesses constructs like self-reflection, growth 
mindset, teaching self-efficacy and grit.

Network’s Rationale

Easily implemented across diverse contexts

These constructs can generate meaningful 
inquiry questions

Confidence in generating actionable data for 
the purpose of improvement



Three Constructs TBMS Survey
The Teachers’ Sense of Efficacy Scale assesses the extent to which teachers believe they can 
influence student engagement, instructional practice, and classroom management. 
◦ Scale: 1 (nothing) to 9 (a great deal) on 12 statements. 

The Short Grit Scale assesses an individual’s tendency to persist towards long-term goals. 
◦ Scale: 1-5 scale, eight statements.

The Culturally Responsive Teaching Self-Efficacy Scale assesses how confident teacher-
candidates are in their abilities to enact culturally responsive teaching practices. 
◦ Scale: ranges from 0 (no confidence at all) to 100 (completely confident) 26 items.



The Teachers’ Sense of Efficacy construct also has high levels of internal consistency for both in-
service and pre-service teachers (alpha=0.90) and moderate levels of construct validity, 
particularly with other measures of  personal teaching efficacy (r=0.64, p<0.01)

The Culturally Responsive Teaching Self-Efficacy construct has robust theoretical underpinnings, 
and in one study was found to have high levels of internal consistency (alpha=0.98).



Scores:  Average Grit Scores
Average Grit Score: Section 1---5 = Very much like me, 4 = Mostly like me, 3 = Somewhat like me, 
2 = Not much like me, 1 = Not like me at all to 
◦ items 2, 4, 7 8, 

Section 2--1 = Very much like me, 2 = Mostly like me, 3 = Somewhat like me, 4 = Not much like 
me, 5 = Not like me at all, 
◦ items 1, 3, 5 and 6 and then adding up all the points and dividing by 8 to calculate the mean 



Scores
Overall Sense of Efficacy This is an overall sense of efficacy score ranging from 1 to 9 (less to 
more efficacious) that is calculated by taking an unweighted mean across items 1-12 in Section 2 
of the TBMS.

Efficacy in Student Engagement - This is an overall sense of efficacy with respect to student 
engagement score ranging from 1 to 9 (less to more efficacious) that is calculated by taking an 
unweighted mean of items 2,4,7, 11 in Section 2.

Efficacy in Instructional Strategies - This is an overall sense of efficacy with respect to 
instructional strategies score ranging from 1 to 9 (less to more efficacious) that is calculated by 
taking an unweighted mean of items 5, 9,10, 12 in Section 2.

Efficacy in Classroom Management - This is an overall sense of efficacy with respect to 
classroom management score ranging from 1 to 9 (less to more efficacious) that is calculated by 
taking an unweighted mean of items 1, 3, 6, 8 in Section 2.







Culturally Responsive 
Teaching
T E A C H I N G  B E L I E FS  A N D  M I N D S E T S  S U R V E Y

S E C T I O N  3  - C U LT U R A L LY  R E S P O N S I V E  T E A C H I N G  S E L F - E F F I C A C Y  S C A L E ( S I WAT U ,  2 0 0 7 )



Culturally Responsive Teaching (Siwatu, 
2007)

1. Uses students’ cultural knowledge, experiences, prior knowledge and individual learning 
preferences to facilitate teaching and learning;

2. incorporates students’ cultural orientations to design culturally compatible classroom 
environments;

3. provides students with multiple opportunities to demonstrate what they have learned using a 
variety of assessment techniques;

4. provides students with the knowledge and skills needed to function in mainstream culture while 
simultaneously helping students maintain their cultural identity, native language, and connection 
to their culture.



The Survey
The third section is the Culturally 
Responsive Teaching Self-Efficacy 
Scale, which measures how confident 
teacher candidates are in their abilities 
to enact culturally responsive teaching 
practices.

Candidates record a number from 0 
(no confidence at all) to 100 
(completely confident) in response to 
26 statements.



Our Results At first glance-What do you see?



• UTRGV Sample 
Size and 
Percentage of 
Respondents: 
773 (67.5%)

• Mean-average 
per item:

• Compare 
UTRGV to 
CIS Network

What we looked for?



What we looked for?
Our students:
◦ Lowest and highest items 

(lowest #4 and Highest#9)
◦ Standard Deviation: (More 

spread-less consistency) 
(4 highest standard 
deviation,

lowest #9)



What we 
looked for?

Range: (minimum value of 
response: some have 0-
100)

Standard Deviation: 
spread from mean

Items that called our 
attention (lack of 
consistency: example 4 
and 11; More consistency 
5 & 9)



What we 
looked for?

Glow (item 9) There 
seems to be consistency 
in all program to make 
candidates aware of using 
prior knowledge for 
teaching.

Grapple: (item 1) There 
seems to be that teacher 
candidates (UTRGV and 
the CIS Network) are 
unsure to identify how 
the school culture are 
different from students' 
home culture.



Questions for Program Improvement 
Purposes

What do your program candidates identified as areas that they feel confident in their ability to 
complete tasks related to culturally responsive pedagogies? (i.e. What are our highest and lowest 
scored items?)

What do you do at your program level to address such areas? (i.e. What is our program doing to 
address teacher candidates' understanding of home culture and school culture?)

What should we continue or what can we do different?
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Data Dive Into CIS



Protocol
You will work as a team to take a look at UTRGV data using the Shared Inquiry Tool (BTS, ES & TBMS).

Explore the data to identify areas of strengths (Glows), opportunities for growth (Grows), and 
questions or issues to investigate further (Grapples).  

Consider the following:

•What is one thing that surprises you from the data?

•What is one thing that makes you concerned from the data?

•What is one question you have/want to unpack more?

Deliverable: 

Complete your chart identifying Glows, Grows, and Grapples as well as, developing an Inquiry 
Question.



Closure and 
Processing/Evaluation of 
Data Summit



Thank you for 
attending!
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